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ARTICLE

WEB-BASED PROJECT LEARNING AND EFL LEARNERS:
A CHINESE EXAMPLE [1]

by Peiya Gu

Abstract

This paper addresses the question of whether Weddbaroject learning can enhance EFL learners'
motivation, improve their learning performance anitiate their active roles in electronic literacy
development in a Chinese EFL context. Case stiidy aross-cultural collaborative online writing
project conducted in the fall semester of 1999 betw20 Chinese students at Suzhou University and
28 American students at Southern Polytechnic Stateversity of Georgia forms the basis for
discussion. Supported by descriptive data, theewidbncludes that web-based learning projects do
have potential in motivating EFL learners and biriggabout positive learning effects, but the kel st

lies in how they are managed and supported byédesrteachers and administrators at all levels.

I ntroduction

According to the Semiannual Survey Report (CNNI@y 2002), China's Internet users have
soared to 33.7 million from 22.5 million a year agbis fast growth has not only brought about
sweeping changes to many facets of life but has @sed new challenges to China's university
graduates as job hunters. More and more enterpesggcially foreign invested ones, require
applicants to have both adequate English profigieais usually demonstrated by passing the
national College English Tests (CET-4 and/or CET&)d a new literacy termed "electronic
literacy" (Shetzer, Warschauer, 2000). This mainlyolves the ability to use computers and the
Internet for on-line information search and elesttcocommunication. The urgent need to
prepare students for these future challenges hdg ha priority to incorporate technology into
university English teaching programs.

However, our short history of using computers inosel and foreign language instruction has
taught us that machines themselves do little tmaiei learning. The power of the machine lies in
how well it gets used and integrated into the delidssroom activities so as to bring about active
thinking and action with language being both a toad the target of the activity (Meskill, 1999).

This kind of integrated teaching demands new wdysrganizing the classroom. One effective
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way seems to be project-oriented learning (e.gllé8td997), which satisfies a basic condition
for language acquisition: social interaction. It new widely agreed among educators and
psychologists that students learn best when they oat meaningful tasks and solve meaningful
problems in an environment that reflects their guarsonal interests as well as the multiple
purposes to which their knowledge will be put ie thture (Collins, Brown, Newman, 1989).
Recent research suggests web-based project leamitig student involvement in authentic
challenging tasks as its core, have potential maning learner motivation, improving learning
performance and prompting positive changes in tlod#s in learning (e.g., Means, Olson, 1995;
Debski, 2000; Warschauer et al, 2000). One largéessurvey study on motivational aspects of
using computers for writing and communication foutidee common factors of student
motivation, labeled communication, empowerment, &atning effects (Warschauer, 1996).
This finding was supported by other researchegs,(Barson, Frommer, Schwartz, 1993; Brown,
1986; Thorn, 1997). As for the effects on studelgtatning performance, those most widely
reported include facilitating authentic and purgosecommunication, improving students’
awareness of readers and fostering learners'aritinking and problem-solving abilities (e.qg.,
Chun, 1994; Feldman, 1995; Soh, Soon, 1991). Agonted by studies are changes in student
roles such as from diligent acquirers of knowletlgeesponsible and creative agents taking over
responsibility for the outcome of the course (e.Barson, Debski, 1996; Levy, 1997).
Meanwhile, the very complexity of the project en@mges students to become more open-
minded, cooperative partners playing multiple roles electronic literacy development
(Warschauer et al., 2000).

In China, realizing the urgent need to help stusleletvelop the new literacy skills, an increasing
number of college English teachers have startedntiegrate technology in their language
teaching programs (e.g., Liu et al., 1998; Wen,g54899; Zhao, 1999). A pilot study of a group
of English majors in Suzhou University involvedtire "Cities' Project" for international student
communication, identified the potential of netwardi activities in optimising Chinese EFL
learning environment from various aspects (seeXay;1998).

However, the campaign to promote the new literamyetbpment is by no means easy because of
various economic, socio-cultural and educationatdis. The high cost of hardware, software,
connection charges, plus technical glitches likechree breakdowns and slow transmission

speed make it a formidable task to implement wede8aproject learning in a Chinese EFL
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classroom. The campaign is also slowed down byvani@ble educational factors, such as rigid
curricula, exam-oriented teaching approach, andhesg' lack of training in both computer
literacy and project-oriented language teaching hoskblogy. This situation is further
complicated by people's attitudes of resistance iaddference, which can be attributed to
traditional cultural values such as personal mgdestf-discipline and obedience to authority. A
discouraging fact is little recognition or appreica is given to electronic literacy advocates for
their tremendous effort and contributions, althowggtls for ELT reform have been always
appeared as headlines in the public media. Besade€hinese teachers and students have long
been accustomed to the "spoon-fed" methods, many feel uncomfortable with "student-
centered" approaches such as project-orienteditgathynch, 2000). Thus, up till now the
CALL research effort in China is mainly focused time effectsof technology such as
multimedia language learning software (e.g., J99), while little understanding has been
obtained toward the effectgith technologysuch as the effects of web-based learning pmoject
Therefore, whether the advocated merits of webbaseject learning approach can shed light
on Chinese EFL learners still remain questionable.
In an effort to get some insights into the complealities, particularly Chinese EFL learners'
perceptions of web-based language learning progeutisthe possible impacts on their learning
process and product, a case study of a cross-alultotlaborative online writing project was
conducted in the fall semester of 1999 at Suzhoiveysity. The study aims to answer the
following two questions:

RQ1. How do the participants perceive their expmeeof web-based project learning?

RQ2. What impacts do the cross-cultural collabweatonline writing projects exert on

learners' motivation, writing performance and rofekearning?

The Case Study

Participants

The participants of this study were 20 Chineseeg@lstudents enrolled in a cross-cultural online
writing project in collaboration with 28 Americamrjior college students taking a selective
course on Technical Communication. The Chineseqggaaihts were selected from a large group
of interested sophomore and junior students froffiergint schools of Suzhou University (SU),

based on their English proficiency and computerdity in addition to an entry interview. A
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student demographic survey (Appendix A) shows tipastcipants had an average of eight years
of English learning experience. All of them hadeakBand-4 of the national College English
Test (CET-4)] and the majority passed it with high scores. €msaudents even passed CET-6.
In addition, all the participants had passed tlwipcial computer proficiency test and thus had
some basic computer skills and a fair typing apikive participants had computers at home, but
none of them had previous experience in web-basejgqt learning, collaborative writing or
direct contact with English speaking people onliAe. entry interview revealed that many
students were drawn to this project by virtue oéirthpersonal interest in both English
communication and computer skills. Others recoghimgernational cross-cultural interactions

as crucial to their broader professional and acadgoals.

The setting and procedures
The project was conducted in a multimedia languagen the School of Foreign Languages in
the fall semester of 1999. There were 25 Pentiu®@MHYe PCs linked together to form an

intranet that enabled an in-class email exchange, and a@roected tothe Internet via the

campus network. Howeverpud to cost concern and slow transmission, studéets'access to

the Internet was limited to about 2 hours a weeit,they couldaccess the computers awndit

those selected websites in the public folder onittanetduring regular office hours in the

daytime and twice a week in the evenings.

The cross-cultural technical writing project wagiated by Professor C. Barnum at Southern
Polytechnic State University (SPSU), Georgia, UB&sed on her email communication with the
writer and another teacher in Suzhou Universitye phrpose of this collaborative project was to
provide the participants with an opportunity togtige authentic technical writing skills through
project-oriented distance collaboration with theould-be business partners. Like their Chinese
partners, 28 American participants were from défgrschools and majoring in different subjects
other than language arts. The participants on bmtés shared a similar requirement that they
work in groups to conduct a series of investigatiamo the business opportunities or culture
topics in China or in America. The final group puctiwould be a research report to be presented
orally in class in the form of webpages or PowenPslides to be shared with their partners on
the other side. Two teachers from the College Bhdllepartment of Suzhou University and two

graduate students majoring in CALL research volerge as facilitators (each acted as a tutor for
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1-2 groups), with one teacher as the major comacson on China's side regarding project
management. Chinese students and their facilita@tsin the lab every Wednesday afternoon,
two hours each. Mini-lectures on computer basieghnical writing and cross-cultural
communication were given whenever necessary thiautgthe semester. The writer acted both
as a researcher and a project consultant, helpitiy tve project design, management and
evaluation.

The collaborative writing project was divided intbhree stages: Preparation (two weeks),
Collaboration (eight weeks), Presentation and atedo (two weeks). In the Preparation stage, a
short training was conducted regarding the progots, email techniques and collaboration
logistics. Chinese participants were divided intee fgroups of four based on their project
interests. These groups were then paired with fierican partners with similar or different

research interests following their preferences. Tadxe 1 below:

Table 1: Collaborative Writing Project Topics

SPSU at Georgia, USA

SU at Suzhou, China
1. Chinese silk pajamas exhibition in Georgia  Mamkgtprospect of computer
accessories in Suzhou

2. Marketing strategies of Suzhou Import plan for Suzhou silk products
freshwater pearls in Georgia

3. Chinese restaurant in Georgia A study of China’s market needs for new-
for food culture exchange brand bicycles

4. A study of American cultural values Feasibilityayof introducing Chinese

snacks to Georgia

5. A comparative study of Chinese and Promotion strategies of new-model mobile

American campus life phones in Suzhou

For convenience, Chinese students named theigfiveps as "Pajamas”, "Pearl", "Restaurant”,
"Culture” and "Campus Life", while the Americansmed theirs as "Silk", "Computer
Accessories”, "Bicycle”, "Chinese Snacks" and "MeWPhones”. This paper reports research
results about the participants on China's side.only

Collaboration started right after each group detide their topics. The students were guided to
communicate with their American partners via em@dm self-introductions to gathering and

providing information for their own projects andofie of their American partners. They



Teaching English with Technologxal. 2, no. 4, pp. 4-4http://www.iatefl.org.pl/call/callnl.htm 19

researched their own topics in a step-by-step nraifhey analyzed their tasks, distributed roles
to each member, then carried out the investigatibim the help of their American partners. They
visited libraries, surfed the Net, evaluated thimnmation collected and held intra-group and
inter-group discussions on issues of common intefé®wy also helped each other in preparing
research reports and in constructing webpagesweiRoint slides for final presentations.

The presentation week is the climax of the wholejgmt. The open-house multimedia
presentation attracted a full room of over a huddrieteachers and students on campus. The best
projects were selected and uploaded to the SudaC#eéhsite.B] Evaluation was held the
following week. All Chinese participants did seffsessment with checklists designed earlier for
identifying new literacy skills learned through @t work. Group comments were given to each
member on their project participation, collaboratiand contribution. Then a class discussion
was held on overall gains and lessons to be learned

Data collection and analysis

As major effects of this project-oriented approatio be seen in its long-term efficacy, both
guantitative and qualitative data were collectethwhe knowledge and permission of all the
participants through surveys, participant obseovatiopen-ended interviews, analysis of

participants' email messages and other electrerts.t

Surveys
Student information was collected twice through shedent demographic survefgpendix A

in the beginning of the project and part two oferd-of-project CALL surveyAppendix B:

Background information Both asked questions related to student setfsted English learning

efforts and self-rated computer skills. The reswltsre collected and compared to see the
students' skill development and behavior changss Taible 5 in the "Findings" section). As two
students were unable to take the CALL survey, oadylts of both surveys about the 18 students
are presented here to make the analysis consistent.

Part one of the CALL Survey was made up of 35 itémnbe answered on a five-point Likert
scale, with 5 being the highest score. Among thiave, questions were designed to elicit the
students' general perceptions of the whole prd@dt Q2, Q3, Q32, Q35). The remaining 30

guestions were designed on the basis of the thoeantented effects of CALL projects on
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learner motivation, learning performance and theles in learning as was discussed above.
However, "writing performance” was used instead'lefrning performance” as this project
focuses specifically on writing. For convenienceobfservation and analysis, the three major
effect constructs were further developed into 8 -smmstructs: (1) communication; (2)
empowerment; (3) learning effect; (4) general wgtbehaviours; (5) information processing; (6)
cross-cultural communication; (7) collaboration;) (@arner autonomy. The first three are
motivational factors, the fourth to the sixth foritmg performance, and the last two for roles in
learning.

The responses to the first part of the CALL surweye calculated to get an overall mean for all
students and all 35 questions. The mean scordiva-point Likert scale on each question for 18
students was calculated and compared with a hypate mean of 3 (representing a neutral
score) using two-tailed t-tests. The significantelewas set at p<.05 (see the full results in
Appendix B. Next, in order to further see the relationshgtween the students’ perceptions of
the CALL project and the three major effect conssy a correlation analysis was also

conducted.

Participant observation

Throughout the project, the writer visited the sld®equently and maintained individual email
contact with both facilitators and students. Theureaof the writer's participation varied. | helped
the students with their questions and discussegdestigns with facilitators. | also took extensive
field notes about what | observed in and outsidsst|Facilitators kept observation notes too. All

these were collected with explicit knowledge andpssion of people involved.

Open-ended interviews

Open-ended interviews were conducted in variousi$othroughout the semester based on the
major effect constructs we wanted to cover. Disicus®/as encouraged to learn about the issues
considered important by the students. At the endhef project, five open-ended interview
qguestions Appendix Q were emailed to all students to gain furtherghss of their project

experience. Each student responded by an emaibigess
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Student writings
The students were required to save all their wggtim the public folder on the intranet as well as

on their floppy disks, including their journalspoets and email correspondences with group
members, teachers and their American partners.€llneee collected at the end of the semester.
The analysis of the qualitative data was an ongpiogess and followed several steps. For my
initial analysis, | grouped the data representimg different sources first and then reduced the
data by coding them by the three above-mentiongdrreffect constructs based on my research
reviews. | wrote extensive notes justifying my ewdecisions and documenting any emerging
data that could help describe and explain studerdgptions of their project-oriented language
learning with technology (RQ1). Every time a newrtte was revealed, | would go back to the
full data set and sort all my notes to enrich titerpretation of the identified impacts on student
motivation, writing performance and their rolesl@arning (RQ2). In my analysis, | extensively
drew on my own observations made as the projeduwtant. Sometimes | would seek additional
feedback from facilitators and students by emailpersonal talks. While reflecting on the
background of this project, some new themes emengghrding some practical and
organizational factors that either facilitated awnstrained the implementation, which are

discussed under the heading "Implications".

Findings

The survey data shows that the overall mean soorgéd students on all questions in part two of
the CALL survey was 4.015. Among the individual siens, the most positive response, at a
mean of 4.667, was given to Q3 and Q5. Next higivese Q25, Q27, Q22 (see Table 2).

Table 2: Questions with the highest mean scores

Survey Questions Mean

Q3. The project is not worth the time spent beeausan not help me pass 4.667*
CET-6. '
Q5. I enjoy using the computer to communicate iglish with people around
the world.

Q25. | help to decide on topics for discussion aniting. 4.500
Q27. My opinions and suggestions were often negtect 4.444*
Q22. It is rather difficult for me to clear the miglerstandings caused by 4444
cultural differences. '

4.667

* The mean scores marked with * are reverse coded.
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To understand the impacts of the web-based learpnogect on the students' motivation,
performance and roles in study, the average maahstandard deviations (SD) of the three sub-
constructs were calculated and listed in Tablel& highest two are given to "communication”
and "cross-cultural communication”, which intenegly echoes the students' initial interest
voiced unanimously in the entry interview. The lstv®ne is for "information processing”,

although it is still above the neutral score of 3.

Table 3: Overall means and standard divisions of main constructs and their components

Constructs Sub-constructs Survey Qs Mean SD
Motivational aspects Communication 4,5,7,8 4.245 .827
Empowerment 6, 13, 34 4111 .633
Learning effect 9, 14, 33 4.093 .768
Writing performance General writing behaviours ig é(ls 17,18, 4.040 .666
Information processing 10, 11, 12,13 3.750 2.75
Cross-cultural communication 20,21, 22,23  4.153%52
Roles in learning Collaboration 27,28,29,30 8.02.709
Autonomy 24, 25, 26 4.024 .560

In examining the relationship between studentseg®rperceptions and three major constructs,
significant correlations (see Table 4 below) wesanid, which agree with our belief that the
students' positive perceptions of the project diyelead to their active participation in their

language learning activities. This also indicatest tit is of great importance for students to

psychologically accept a new pedagogical approabbré it can be implemented successfully.

Table 4: General perceptions correlated with three major effect constructs

Threemajor effect Correlation with general
constructs per ceptions
Motivation .862*
Writing performance .614*
Roles in learning 753*

* Correlation is significant at the 0.01 level @ked)

The results for the student demographic surveypamnttwo of the CALL survey were compared
to see the students' behavior changes (see tHesrestliable 5 below). The comparison indicates

an obvious improvement in the students' familiawith technology and frequency of writing in
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English after the project. Not only do more studentite journals and letters in English more
frequently, but also their typing skills are obwsty improved, and they tend to apply word
processors, email, the Net more often than befors.argued that the more the target skills get

practiced, the greater the chance of improvement.

Table5: Self-reported computer skillsand writing practice

Typing Poor Fair Good Very good
11/0 6/8 1/8 0/2
Never A little A lot
Word 3/0 15/8 0/10
Email 9/0 7/0 2/18
The Web 11/0 5/14 2/4
Never A few times Often Very often
per month
Journal 14/0 3/10 1/5 0/3
Letter 9/3 9/11 0/3 0/1

Note. The number on both sides of "/" refer to thember of students made the choice
before and after the project respectively.

By the end of the project, all the student writinggluding their email exchanges, research
drafts, reports, and presentation files were ctdlcand calculated for the quantity of their
language input and output. In the Collaborationqukalone, every participant sent and received
2-3 messages weekly. On average, each group sdmteaeived 24 emails with about 5, 152
words to and from their American partners, in addito 15 emails with 4,218 words on average
for intra-group discussions. Their weekly prognesgsorts and final research reports showed their
group efforts in technical writing with 5,291 words average. Compared with the average
assignment of about three 150-word essays in omester for their peers outside this project,
the production level of these non-English majorcassidered high. The improved sense of
audience, richness in content and genres is mareuesging, which will be discussed in the

following section.

Discussion
General perceptions
The results of the CALL survey support the viewttlstudents in general have positive

perceptions of their web-based project work expege One could argue that the higher-than-
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neutral means are meaningless, since students teigihto answer positively on any survey. Yet
this argument is undermined by the fact that evethose questions that were reverse coded
students indicated a positive attitude toward thedject learning experience. Typical is the case
for Q3 ("The project is not worth the time spenth@mtause it cannot help me achieve high score
in CET-6"), which yields the highest mean of 4.68%Wong all 35 items. Together with other
above-neutral high means for the related questitvstesult indicates the students' strong belief
in the long-term benefits of the web-based learpirgect and their changing attitude toward the
traditional way of learning with a textbook, as wa®wn by the mean of 3.389 for Q2. The
"Culture” group, for example, regarded this wayearning as being "more enjoyable and more
rewarding than traditional teachingethods”, which is also confirmed by the high meb#.278

for Q32, Q35 (4.278) and Q1 (4.056). This is sufgmbiby our daily observations that most
participants treasured the opportunity to step afm@y their rigid classroom routine and move
into this more flexible learning environment. It adso exemplified by responses to the first

interview question, such as the following one:

In our normal English classes, teachers just dieeléssons and we students only sit there to take
some notes and do exercises. Then a class wilee b is rather dull. Now it's different. Therels
real task for us to drain our brains. It offersaugood chance to learn what we want to learn. So we

feel responsible and interested in the projectn(ARearl" group)

Motivational effects

The participants' favorable perceptions of the Wwabed project work had exerted positive
effects on their learning. The most obvious effgas an increase in motivation. However, it did
not come from the novelty of computers alone, bumf authentic and purposeful
communication, sense of power and achievement daimeugh working with computers.

Among the eight effect constructs, Communicationegated the highest mean of 4.245, which
is echoed by one of the two highest means for QBr{jby using the computer to communicate
in English with people around the world") and otlegh means for the related questions.
Students showed great enthusiasm toward authemdigarposeful long-distance cross-cultural
communication. As Zhi from the "Campus Life" growpote in her interim report, "l always
long for opportunities to communicate with foreignenowever, the chances are rare in my daily
life. In this project, my dream came true". The IEraing group tasks played a key role in

attaching a real purpose for students" commuimcaflhey motivated students to demonstrate
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their "group wisdom" through in-depth studies. Wani the "Pajama” group commented, "the
tasks offered much room for us to exert our poétrability and creativity”. Besides, computer
networks made it less threatening for people totasminand give opinions. With the aid of
computers, the students had more time to think,enveays to revise their writing and more
chances to interact with a variety of audience. i@msly, this pressure-plus-pleasure atmosphere
enhanced student enjoyment of, interest in, amsh@ébin to the communication activities.

High motivation became the major driving force taka the participants ready to spare much
time and energy on the collaborative project. Baneple, to help their American partners with
their research on promoting new-model mobile phaneSuzhou, the "Campus Life" group
conducted a comprehensive market survey and repbeek detailed information such as the
price range for various foreign products, customeds and even Chinese culture preferences to
the lucky number of "8" and "6" (se®ppendix D: Sample One Similarly, the "Restaurant”

group provided their American partners with 15 peeof detailed advice to help with their study
of China’'s market needs for new-brand bicyclesDAss, their group leader reported, "Frances
and James searched as much information as theyl dima, considered all related factors,
discussed with each other and eventually came tipthe appropriate answers. We are glad that
our American friends are satisfied with our replies

The empowering nature of the project really pustiedstudents to work with more engagement
and responsibility. For example, to simulate a €besilk pajamas exhibition in Georgia, the
"Pajamas" group set up their virtual company andchew it Silklis Co. Ltd.Each member
assumed a position as President, Vice Presiden) (M&keting, VP Advertisement, VP
Management. They collected information from theinésican partners about preferences of their
target consumers to color, style and price. They ttesigned their own products in three series,
Clouds, Dragon and Paradise, with rich patternavsiwp the beauty of Chinese arts and also
their understanding of the tastes of American peapl different age, gender and economic
conditions. They even worked out all the detailstfeir three-day exhibition in Georgia, such as
their TV show and the rent for their 1,600-squaretan exhibition hall! Liu, majoring in
International Laws, wrote "It was challenging todeiarket manager. | learned to communicate

with my boss, to conduct marketing research. | ligelbeing a real businesswoman!".
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Positive learning effects gained in the projectHar strengthened the students' self-esteem and

autonomy. They were "learning by doing" and feltyvproud of their achievement in computer

skills, English writing and business knowledge. Tolowing reflections are just among many:
Experience is the best teacher. Actually it is.c8in am majoring in Chinese Literature, doing
business is fresh to me. During the three monthg'se, | have been working while studying. Before
this project, | have never written an email to amjonow | can write to my American partners
whenever | wish. Before | knew nothing of how tam rai company, now at least | know how to made
advertisements of products. Before | think doingibess is merely doing business, now | know that it
is related to a lot of fields such as culture, p®jagy, aesthetics, etc. | feel what | gained isertban
what | expected. (Darrance, "Pajamas" group)
I'm lucky to be a member of our project..., | thinkel been making rapid progress in many aspects. It
goes without saying that excellent skills of opmgcomputers and a good grasp of English language
are among the most essential abilities for we mogeungsters in the changing world. This project

provides us with a precious opportunity to learrreria the two fields. (Doris, "Restaurant” group)
The high means for Q13 (4.111), Q14 (4.222), Q 8467) and Q 33 (4.111) also clearly
indicate their sense of accomplishment and conéddan applying new literacy skills to real
problem-solving outside of campus. As Zhu from tRearl" group wrote, "We learned much
about marketing, advertisements, tariff and intéomal law. | think if we will do business in the

future, our practice in the project will benefit aigot".

I mproved writing perfor mance
In this project, what | gained most is | improveg business writing ability. At first | don't knowhat
| should say, and | can't find many word to writedd had difficulty in communicating with my

American friends. Now | am fell [feeling] freer winé write to them. (Jim, "Pajamas"” group)

Most of our participants had had little trainingkmglish writing, let alone technical writing. If
they had some training at all, that was usuallyipgton paper grammatically correct sentences
in the form of translation. Although some partigipalearned about essay writing in order to
pass the CET-4, their attention was paid only &ltasic structure and accuracy rather than using
the language for genuine communicative purposesalt found that this CALL project has
brought changes to the nature of the studentsingrnith respect to purpose, audience, genres
and medium; and thus corresponding changes werenaus in their writing behaviors,
especially in their sense of audience, increasadulage exposure and output, new skills in

information-processing and cross-cultural commuroca
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Sense of audience

With a real goal and a genuine task to write foragtual audience, the students were found
actively putting their minds together in their grcj design and product construction. They
showed more creativity, better presentation skiti improved thoughtfulness about the needs
and interests of their target audience. The abosetioned "Campus Life" group's long survey
report to their American partners about the mopitene market in Suzhou is a good example.
Students' improved sense of readers is also edho#te high mean of 3.944 for Q19.

Another example. At first the "Pajamas" group tabkor granted that the American partners
knew some popular Chinese terms, such as the Rientaxk Legend After getting the
responses, they learned that writing such term&owtt an explanation might hinder their
communication. Since then they always analyzedatithence and the purpose for each of their
email correspondence or report. As Xu wrote inihtarim report: "Now | begin to be conscious
of who I'm writing to and how what I'm writing wible reacted to". Such awareness of readers is
regarded as an important skill and it is believeat students' increased consideration of readers
can enhance the power of their writing (Means, ©|4®95).

In a traditional writing class, students alwayd ##eaid and inferior for they tend to assume that
their audience is the teacher, who usually knowsnare and who usually pays more attention
to students' grammatical errors (Shi, 1999). Theeethey write with fear. Now with a real and
varied audience in this project, many participaefsorted: "I'm not afraid of writing anymore,
sometimes even eager to write down what I'm thigkdhout" (Francis), "I'm actually writing or
typing my thoughts out faster and smoother" (DarednThey even believed this project had
"enhanced the clarity and creativity" in their wrg, as was seen by the high mean of 4.385 for
Q31.

L anguage exposure and output

While completing all kinds of tasks, students exjehtheir language exposure through a variety
of sources, such as the Web, the teacher, grouplasstoom discussion. Email correspondence,
in particular, facilitated their language acquasiti It is observed that the students enjoyed
picking up language and other skills while commatiig with their more proficient American

partners. As Wu from the "Pajamas" group put it:
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It is really fascinating working with my partnetsiave learned a lot that can never be learnedigiro
books. What's more, I'm in a lower grade, which mselhave less experience than my partners. So
surely, | can absorb fresh ideas, knowledge anéréxmce from them. This project is absolutely good

for me, | think.
One interesting example is at one point some idimmaxpressions were found appearing
simultaneously in several students' email messages, as "land a job" and "have a good day
and keep smiling". When traced back to the sourttes; were all found from their American
partners. The language learned in this meaningfotext tends to be candid and heartfelt, as is

illustrated below:
The e-mails from American friends are especiallptut for me to grasp new words, because they are
rich in vivid words and phrases. By reading therd areeting them so often, | got to understand them
without checking the dictionary and even got to tigen properly. (Zhi, "Campus Life" group)
When | first encountered the wotelrrific while reading a mail from my American friend, btight
the word was of the same meaningexsible. However, the mail showed that he was excitednThe
looked it up in my electronic dictionary and foulig exact meaning of the word. It is red#yrific to

grasp vocabulary in this way! (Zhu, "Pearl" group)

Parallel to this language exposure and acquisitsothe increased language output. Several
students declared that their writing quantity ie troject was much more than what they had
done in the past two or three years of collegeystQdir statistics show every participant wrote
over 5,000 words on average throughout the semeagtesh is almost ten times more than their
campus peers not in this project. And every grouppced a research report of over 3,000
words, which "...is something | never dreamed we @ald it and what we feel most proud of!",
as Miss Wu put it.

One would argue that increased language output chmésnecessarily mean the actual
improvement of writing quality or writing skills.ef this argument is weakened by the fact that
the student use of new genres and rich contenhéir accumulated electronic texts does
demonstrate expanded writing abilities that gob@yond the measurability of any standardized
writing test. In addition to email messages forimas formal and informal communication
purposes, they learned to construct multimediagotasions, of which they had no experience
before. They also practiced all kinds of technigalting skills, such as survey, marketing plan,
advertisement, work report and memorandum. They elesigned trademarks, catalogues and
advertisement for their virtual companies. Theiitiwgs went far beyond simple chatting, and
either illustrated their final solutions to the plems under study or elaborated on their insights
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into the socio-cultural differences between the tp@oples. Despite some inter-language
characteristics, those writings obviously showedhtjgpainstaking efforts in the revision
regarding grammar, diction and tone. This againficos the view that writing competence
develops not through accretion of small chunks mdvidedge, but through immersion in the

experience of inquiring, reflecting and writing albesssues and ideas (Palmquist et al., 1998).

| nfor mation processing

It is now widely accepted that the active procegsihinformation is of vital importance for the
development of advanced skills of comprehensiompmsition, reasoning and experimentation
(Collins, Brown, Newman, 1989). The ability to djcevaluate, interpret, analyze and present
information has become critical to success in ttsdayormation-rich society. Backed by this
constructivist view, the web-based learning proavided opportunities for the participants to
practice various information processing skills e tmeaningful contexts. However, this brand
new active learning skill proved very demanding tbe Chinese participants who tended to
believe whatever is stated in books or online. Husounts for the lowest mean (3.750) for this
sub-construct of Information Processing. Traditlonaltural values, such as "obedience to
authority”, was reflected by their "take-for-graditattitude in the data analysis period. As one
student reported, "We usually take for granted itifermation from American partners, for
they're native speakers."

Nevertheless, some improvement was observed, edlgeen the ability of asking for
information, as shown by the high mean of 4.111Qd3. Right after selecting topics deemed
"pursuit-worthy", all groups set out collecting eeant information. They visited libraries,
searched the Net, but most data came from theirrisare partners. In the process they found
their partners' responses largely depended onldhiéyaf their messages asking for information.
So they spent a lot of time discussing how to asidgquestions. Zhu from the "Pearl” group

described:
We made our investigation mainly by asking questiomthe American partners. After we got their
feedback | found that our original plan was too#rand abstract. There are too many questionk but
know they can't answer all of them. So we pickhgdquestions concerning the most important market

information and try to ask them in a clearer walyisTway we got valuable results.

Another example is the "Restaurant” group's wedligleed "Poll" distributed to their potential

American customers. Their good "to-the-point” qicest elicited quite some useful responses,
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such as one below:

Here're some answers to your questions:

1. Americans eat in a hurry. Everything must be qaioll convenient.

2. There are many Chinese restaurants in Atlanta. ife gour Chinese restaurant in Atlanta an
advantage would be to serve your food hot and spicy

3. You can set up your restaurant near a mall. Theghg malls provide a lot of foot traffic. There
will be a lot of potential customers in and aroumnalls.

(Evans & Lynn, personal communication, Novembet399)
With all the rich data collected, this group fiyalompleted an effective research report as was
viewed by their American partners. Their web pagéh vivid illustrations for each type of
Chinese food and interesting background introdustido Chinese food culture attracted
comments as "l like your Oriental Food Garden...mademouth-watering”, "If there's really
such a Chinese restaurant in Georgia, I'm surdir$teto go." However, when reflecting on the
page-making process, the students realized theadistg effect of the fancy multimedia tools
online and the importance of more attention to eont
During the process the students believed that phagticed their critical thinking and problem-
solving skills too, which was shown by the high m¢4.333) for Q12 (This project encourages

me to think and investigate more before writinggafn Zhu's report is typical:

| could not understand why the pearl market isvey competitive while there is a large group of
consumers. | had discussed it with many people géhee me various answers. For example, Dream
considered it possible because of the antidumpatigypof the American customs. While Alfred gave
me another suspicion that maybe the Americans @r@ery interested in pearls which seems a little

bit too 'cheap’ to the ladies. | have sent moresties to our partners to find more satisfying agrsw

This shows the thinking and intra-group discusgioscess the student went over before making
inter-group inquiries to the American partnersfdot, the authentic, complex tasks stimulated
active learning. The students explored ideas awliebmf knowledge, not in order to pass some
test but to understand the phenomena more deeglgearch for information they need for the

project.

Cross-cultural communication

Just as they expected, the students' frequentaiiens with American partners have promoted
their critical awareness of cultural differences amproved their understanding of writing as a

social and collaborative act. This is confirmedtbg second highest mean (4.153) for this sub-
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construct. The students learned from their Amerigariners much cultural knowledge such as
American holidays, education system and so on.rAailefrom Jared to the "Culture” group is a
good example. In his message, Jared not only int@dl Americans' values and beliefs in liberty
and individualism, but also drew Chinese studeattshtion to the pluralism of American culture

and offered good advice (sAependix D: Sample Two

As the students learned more about the culturdreéifices, they tried to handle them properly in
their daily communication with their partners. Fxample, when Mei from the "Culture" group
was drafting a message on family structure, shaewrd think the old peopleshould[italics
added] live with one of their sons or daughtersthery will feel lonely.” As it was first shared
with her facilitator and group members, this vie@sammediately caught attention and an in-
class discussion was held. They realized thatkihi$ of assertion might cause cultural conflicts
and that they should respect others' way of lifd ancial practices. From then on, all the
students in the class paid closer attention tocthitural differences, and became more culture
sensitive in their daily communications. For exampals the "Restaurant” group learned that in
the United States there was usually some rewar@rewering a survey, they included such a
statement: "In return, you will have twenty percefitif we have the great honor to serve you in
the first month of ouOriental Food Garderi In today's society where global communication
increases at an accelerated rate, such culturaleaess and command of some strategies to
tackle cultural differences are invaluable (Sa$683).

As a result, the students' increased awarenesstehtml readers, cultural differences and the
importance of information processing lent them maohnances to write effectively in English.
Considering their increased writing speed, enlargextabulary, expanded genres and
presentation skills, it can be generally believedt tthe students' writing performance has
improved, though further studies need to be cortlidr more evidences and new evaluation
procedures have to be devised for capturing theptamwriting competencies developed in

project-oriented CALL activities.

Changed rolesin learning
It was observed that in this networked learningiramment where students were busy working
on their own project, the teacher's role underveesignificant shift from a knowledge giver to a

facilitator. The students took over the respongybiior their own learning and for producing
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finished products that meet high standards. Thsy became more active and autonomous
learners. This was seen in their daily performarasewell as by the third highest mean (4.500)
for Q25 ("l help to decide on topics for discussand writing") and the other high means for the
related questions. Just as Lu put it, "We havenaesef authority in the project because it is we
who decided the topics and subtopics and plannedtdi@arry out the whole project.”

What is more, the very complexity of the tasks segnto have led the participants to
collaborative work, resulting in greater emphagisteamwork and collaboration skills. It was
frequently observed in the student email excharigas after one student contributed an idea,
others commented on it and offered some new opsnitm so doing, the students actually
collaborated to bring thought-structures into baimgugh online writing. Typical is the working

style described below:

Whenever | have any suggestion about the projeztmhil it to Jim, our group leader first. After he
has read it, he will decide whether it is usefuhot. If it is, he will e-mail the idea to everyoard we
will have a discussion about it. Then he will gaech of us some task around the idea considering ou

individual abilities. This kind of group work isfettive and helps us a lot. (Liu, "Pajamas" group)
In fact the supportive network helped the emergenfca learning community in which the
teacher was not the only source of knowledge. ®tgdiearned from each other, shared what
they knew and worked together toward their commaalgy Collaboration, not competition, and
communication, not isolation, was set as the toom fthe start of the project. The report from

"Restaurant” group is an example:

We four, Sonja, Frances, James and | didn't knoeh edher before, but these days we have been
getting along well with each other. We divided thsks but we are a union. If one is in troubleecgh
will doubtlessly give their hands.... For a univeysstudent, one of the most essential qualitiekés t
ability to know how to be a part of a union. Thagans to work with others both at home and abroad.

| think this " Business Writing " project has hedjpes a lot in this aspect.
Also in the process the students learned to brimigeveryone's potential to the fullest and

making everyone an indispensable contributor. Adgexample is all the students in their groups
either took specific positions in their virtual cpamies, such as president, marketing manager,
advertising manager and so on, or each researcheltapic to be merged into their final group
product. One of the highest voices from the inwdata is their satisfaction with cooperation
and collaboration. Some claimed, "team spirit was of the main rewards of participating in
this project” (Harry). American students' help waighly appreciated by the students too,
because "they not only provided a large amountgfortant information, but also set us good
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working and language models. For example, they &rmsailed us their questionnaire. We just
followed their example." (Anne)
However, our further analysis generated differgoinions on collaboration from students on
both sides. For example, several American studexpsessed dissatisfaction with the lack of
immediate response from their Chinese partnersievthe latter complained about the lack of
interest of their American partners in sharing ithpeoject work. The data reveals several causes
of the problem. The most obvious one is Chinesdestts' limited access to the Internet. It also
has to do with different class schedules and oppdsne zones which made "immediate
response” very difficult. Another finding is althglu most Chinese students were eager to
communicate with American partners, their lowerelesf language proficiency and inadequate
cultural knowledge often became obstacles to thi@ctive communication. This affected the
enthusiasm of American participants to engage imentetailed discussion with their Chinese
partners (Barnum, personal communication, Janu@ry2@00). It also explains low interest on
both sides in continued personal communicationr afite project. As Vicky, one of the
facilitators reported:

A large number of them believe the personal "boindthe project has not been fully developed....

They gave the American students high comments...omaus in believing that they wouldn't have

done their projects so well without the help of Ameerican students, but they feel that they doenteh

much to share with the American students when tbggt is over."

Although opinions varied, it is possible to extraetveral factors that seem to have positively
affected the student attitudes, learning perforraarand roles. Firstly, the students viewed their
group projects as personally meaningful. Secontligy appreciated new computer-assisted
learning environment which are not available inrthermal classrooms. Thirdly, they perceived

English and information technology as a new anépasable means to achieve success in their

future career and personal development. "Dual litsh&fere reported as the greatest motivator.

Implications and conclusion

Project-oriented learning with authentic and chaglag tasks as its core is not a totally new idea.
It certainly also applies to language and writiteggses which is taught without wired computers.
However, there are several additional themes anpibint that emerge from our observations and
data analysis. First of all, CALL researches (bgbski, 2000) indicate that technology can be a

double-edged sword in project-oriented classes.ir@dwcomputer helps bring the outside world
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into the classroom by providing an easier access \tast amount of authentic material and by
allowing opportunities for authentic communicati@nd publishing. But without proper
guidance, it can also be an amazing distractionekample, some students under study were so
thrilled by the fancy tools for designing web pagfest they tended to spend too much time on
the appearance of the pages. On such occasionggdbtieer needs to emphasize what matters
more is their content. Furthermore, students shbeldyuided to use a full range of medium-
appropriate rhetorical styles incorporating textsd agraphics to present the information
effectively. Similarly, email has its own particulehetorical features, and students should be
guided to learn and practice those features as(W&ltschauer, 1999).

Secondly, project-oriented work prompts changesescher and student roles, whether it is
supported by computers or not. However, computegshgghly compatible with this change
(Means, Olson, 1995). On the one hand, they fatlitstudents’ autonomous learning by
allowing many more students to actively processrimftion than teacher-led lessons; on the
other hand, they support teachers' coaching rolgrbyiding a readily viewable display of
students' work and the capability for the studeartd teacher to jointly generate, try out and
evaluate alternative approaches. But this optinsal of computers will not come by itself. It
depends on conditions such as computer literacsl lefvthe users and their beliefs about their
roles in learning and teaching. This means thigeptamight not work at all with a different
group. Besides, as project work usually spills dveundaries of time and space, it highlighted
the importance of availability of wired computensdaadequate technical support. This might
explain, for example, the strong complaints fronthoGhinese and American participants about
the limit of Internet access and the lack of imrasgliresponses. Consequently, this project
brought about several new computer classrooms messchools and the expansion of the
multimedia language lab in the School of Foreigndugages in Suzhou University.

Thirdly, due to substantial workload attached t@s throject-oriented collaborative writing
project, the ways in which the student efforts m®ognized would affect their attitudes to the
project. Similarly, project work demands more tigwed commitment of the teacher, so how
administrators and colleagues judge the projeatevaould affect teachers' enthusiasm about
their future implementations. All this might accodor the end-of-semester frustration (coupled
with the overall satisfaction with the group prott)cas much of the efforts was not recognized

by academic credits for the participants, nor by fanm for the facilitators.
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Obviously, the support structure should be buijp tiown from the state policy makers to
educational administrators at various levels caongrproject fund, teacher training and
curriculum assessment. Effective guidelines shdiddformulated for properly evaluating and
rewarding those whose contributions advance ouerstanding of the field (CALICO, 2001).

To conclude, this case study supports the propositiat web-based project learning has the
potential in motivating Chinese EFL learners, inyang their writing performance and initiating
their active roles in the "new literacy" developrhanowever, as the report draws heavily from
interpretive data, it does not claim much geneadliity. The goal here is to attempt to describe
the project process, product and student experseicehis particular Chinese EFL learning
context. The results presented in this paper attémptimulate thinking by more experienced
CALL researchers into how a more appropriate appbo of project-oriented CALL might be
gradually incorporated into university English teiag programs in developing countries such as
China, and how such efforts could be better asdems® appreciated. In particular, | should point
out several constraints about this study. Firsty aasmall number of Chinese EFL colleges
students were involved in this project. And thet that they were selected for their enthusiasm,
higher level of computer literacy and English pec@ncy suggests difficulties for a normal
college English class to achieve the similar effSetcondly, this project puts an important focus
on technical writing. Those with an emphasis ordaoac writing or oral communication skills
might face different challenges for learning widchinology. Thirdly, the writer's first experience
of playing a double role of a researcher and ptogamsultant leaves the results open for
guestion and further study.

Despite these limitations, it is the writer’s hdpat issues raised in this study (in particular the
urgent need for electronic literacy and projeceoted approaches that help shape its
development) will likely be applicable to other d#mts facing the same challenges of global
English and information technology. An optimal Earning environment enhanced by web-
based project learning is something not imaginabketraditional setting. However, this is not to
say that all Chinese EFL learning needs to be,houlsl be web-based or project-oriented.
Rather, | emphasize project work because | seg @naessential part of the thinking behind our
language teaching reform in today's China. Just@should not throw out the baby together
with the bath water, we need not stop conductimguage skills practice while trying to make

the classroom more stimulating, student-centereatesl for language learning and the new
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literacy development.

Notes

1. Acknowledgement: This research was supporteghih by a grant from the Ministry of Education imiGa. |
would like to thank Professor Carol M. Barnum fer lguidance of the project, Li Xiangyi, Zhu MinhuJé) Lin and
Chen Gao for assistance, and Mark Warschauer atidNMiakes for helpful comments on the draft ofpaper.

2. College English Test (CET) has been adminisiratea national English test given by the MinistfyEducation
since 1987. Every year, more than 2 million Chineséege students take CET. It consists of two ipreficy tests
namely CET-4 and CET-6, with the latter comparedht highest level of a Japanese national Engéishrtamed
STEP-1 (Society for Testing English Proficiency@éSrang, Weir, 1998: 151-162).

3. SudaCALL websitenftp://call.suda.edu.cn/stuprojects/index with 8 sections of learning and teaching resaairce

based on Suzhou University campus network, is edeahd maintained by a core of teachers and stdestested
in CALL.
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Appendix A: Sudent Demographic Survey

Your name: Age:

Your sex: Years of learning Engliskdhool:
Do you have a computer at home?
If yes, when did you buy it and what was your alipurpose of buying it?

Please rate your typing ability: Poor Fair_Good Verygood
| have taken some courses about computers. (Y/N)
| have got the Computer Proficiency Test Certifictr C-1 C-2
How you ever used a computer to do the followiriggh?
Word processing: alot___ allittle never
Sending Email: alot___ alittle _ never__
Surfing World Wide Web: alot _ alittle  meev

How often do you write the following things in Erefi?
Journal/Diary:
Very often_ Often__ Afew times/month Never_
Letters to your friends and/or family:
Very often_ Often__ Afew times/month Never_
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English grade: In CET-4 In CET-6

What draws you to this project and what do you ekpelearn from it?

Appendix B: Student CALL Survey*

Part |: Please choose a number (1-5) on the right maegindicate your true feeling and opinions about the

statement on the left. Thanks for your cooperation.

N

w

1=strongly disagree 2=disagree 3=neutral 4=agestrongly agree

This project has helped develop my comprehensivgpetence. (4.056**)

In the project, | often get confused about whaddaext and prefer to have some clearly statedilegr
materials like a text book. (3.389**)

The project is not worth the time spent on becdtusen not help me achieve high score in CET-G64.
when reverse coded)

The task that our group works on has increasedneydst in communicating in English. (4.200%**)

| enjoy using the computer to communicate in Eiglisth people around the world. (4.667**)

| am afraid that | can not express myself cleanlyny email writing. (4.056 when reverse coded)

| feel more confident and comfortable to join dission via computer. (4.111**)

Discussing my ideas and writings with others oe Iman enjoyable experience. (4.000**)

| am proud of what our group has achieved. (3.9%4**

10. I have improved my skills in inquiring informatiam the project. (3.667**)

11. After some information being collected, | oftenrthiwhether it is reliable and acceptable. (2.889)

12. This project encourages me to think and investigaiee before writing. (4.333**)

13. 1 now know better about how to effectively ask iffiormation. (4.111**)

14. Email communication in the project has enabled anerite faster. (4.222**)

15. While writing, | try to organize my thoughts in arderly way and write them down as clearly as fssi

(4.167*)

16. | tend to do more editing of my writings in the jact. (3.944*%)

17. Comments from my classmates are very helpful f@rawing my writings. (3.500**)

18. | pay more attention to grammar than to contentewvriting in the project. (4.389 when reverse atjde
19. Through this project, | become more aware of meptal readers. (3.944*)

20. While writing, | always keep the cultural differegscin mind. (3.778**)

21. The email communication has promoted my confidéen@@mmunicating with people from different

cultures. (4.111*)

22. ltis rather difficult for me to clear the misundtandings caused by cultural differences. (4.44dnnieverse

coded)

23. The email communication with foreign partners laproved my understanding of other cultures.(4.2y8**
24. | have given more responsibility for my own leaqi4.222**)

25. | help to decide on topics for discussion and wgti(4.500%**)

26. | can do what suits my own way of learning. (3.500*

27. My opinions and suggestions were often neglected4@ when reverse coded)

28. | feel | am part of what is going on in the gro(®.778**)

29. | trust American partners to act responsibly. (85D

30. | trust group members to act responsibly. (4.389**)

31. The computer-assisted writing project has enhatteedlarity and creativity in my English writings.

(4.385*)

32. The project provides an effective way to learn kstgl(4.278**)

33. | feel more confident to use language to solvelsingroblems in daily life. (4.111**)
34. Learning to write with a computer gives me a feglii accomplishment. (4.167**)
35. | enjoy this writing project. (4.278**)

* Means of responses are listed in parentheses.
** Significantly better than a hypothetically rteal score of 3 at p<.05

Part I1: Background infor mation
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Do you have a computer at home now?
If yes, when did you buy it and what was the ihitiarpose for you to buy it?
Please rate your present typing ability:

Poor_ Fair ___ Good Verygood

How often did you use a computer to do the follapihings in the project?
Word Processing: alot___ a little never
Sending Email: a lot alittte  never

Surfing World Wide Web: a lot alittle  eev
How often do you write the following things in Ergfi?
Journal/Diary

Very often_ Often__ Afew times/month Never
Letters to your friends and/or family:
Very often_ Often__ Afew times/month Never

Do you want to keep such writing habits? Y/N

Appendix C: End-of-Project I nterview Questions

1. What have you learned most from the project? Howhis experience different from that in a tradiabn
classroom?

2. What are some difficulties or problems did you havdoing your project? Who and what helped yowasaohe
problems?

3. How did you organize the work in your group? Arau\gatisfied with the cooperation within your owrogp
and collaboration with your American partners? Bxpl

4. In what way do you think technology helps or hiredgour project-oriented writing and communication
activities?

5. If you have a chance to participate in a similajget, what would you suggest for improvement?

Appendix D: Sudent Email Samples
Sample One: Outgoing message (From the "Campus Life" group in Suzhou to theiréiman partner "Mobile Phone" group in
Georgia, USA)

To: Stephanie

From: Lu Lihong
Cc:s7104016@suda.edu,@8090053@suda.edu,@vc3046@suda.edu.cn
Sent: Thursday, December 16, 1999 08:03:02 PM

Subject: A survey report

Hi, Stephanie. | am so surprised and glad to hean fyou so soon. We are allowed not only on Wed.
afternoon but also in the evening to use compuatier 1 will check my e-mail box more often than brefa
Yesterday, Zhi Xinglei and | went to the downtovendo a survey on its mobile phone market. We \dsjte
China Telecommunications and many other compaWesgot a lot of information about it. Here is oaport:
A LARGE MARKET

China has a population of 1.2 billion, but onlyr2@lion have mobile phones. With the improvementiahg
conditions, | believe there will be more and moreople who can afford it. Suzhou's China
Telecommunications Company has 200 new users pethmo
PRODUCT AND PRICE

There are many foreign producers in the Chineseilenghone market. Motorola, Nokie and Ericsson fare
famous trademarks. Here is a list in the order ak&] Country, Model, Price (RMB). Due to limit qgfece,
the writer cut short the long list of foreign pratsiin the original message.:

Motorola, America, variety, 1000 ~ 6000

Nokia, Finland, variety, 1000 ~ 6000

[...]

CUSTOMERS AND THEIR REQUIREMENT

In china, most of those who have mobile phonesdudts from 20 to 30 years old. Many young peopd@twv
very much to have one but they haven't enough martegre are few students who have them on campus.
When customers select a mobile phone, they wilt fionsider its appearance. They want it to belsmahd
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more beautiful. Most of them select the color @fdid. This is maybe because of their ages. And bfaalkstaid
color. Then they will consider its quality of commcation and the time of electricity using. (Mobjlbones
need charging, don't they?)

SECOND-HAND MOBILE PHONES

Some people buy secondhand mobile phones if theg hat enough money, because their price is alv
within RMB1000. Some secondhand goods are old nsodel are not used before, such as model 87¢
original price is about RMB1500, but now is soldbaty RMB800.

OTHER THINGS YOU SHOULD KNOW

In China, if you want to use a mobile phone, youehto apply a number from a certain mobile phomeise

net and need to pay much money including money foaid number. The average expense is RMB790.fBut i

the number is bad (for example, the number inclidés which is regarded to be able to bring bazkIto the
owner), you only need to pay RMB340. If the numisdretter, such as those including "8","6", youdhte
pay more than RMB790. The highest expense is nianme RMB4000.

Chinese mobile phone is charged at both ends. Yibpay 5 mao ¢ne yuan has ten mpaper minute if you
have short distance call, and pay 1.2 yuan if yeneha long distance call.

This is the result of our investigation. Do you bany other questions or something puzzled? Pletsse
know. And | also want to know something about Aro@ni mobile phone. Would you please tell me?

Best wishes,

vays
. Its

Lu Lihong (from the "Campus Life" group)

Sample Two: Incoming message (From the "Snacks" group in Georgia to their Chénpartner "Culture" group in

Suzhou, China)

From: Jared <sawb@iname.com>

To: Jessie <97c¢5025@suda.edu.cn>

Cc: <sloyd1125@aol.com>; <judidark@aol.com>; <kamligerfly@yahoo.com>
Sent: Tuesday, October 12, 1999 2:37 AM

Subject: American Culture

Dear Jessie:

First please accept my apologies for the delayimdig this letter. This is but one of the mangjgcts
I am working on right now. | am very busy, butrhananaging to hold things together okay. | hppe
everything is going well with you.
As luck would have it, today is one of our Ameridaslidays. This one doesn't have a large celebrati
with it, but it is important nonetheless. TodayGslumbus Day, marking this discovery of North
America in the year 1492 CE by Christopher Columblagidentally, the discovery was an accident. |He
was searching for a faster way to East Asia. As 3@ aware, it is a long way from here to your aom
in East Asia.
| believe you will find your study of American Cute and values very interestinghe United Statep
has a rich heritage, and borrows much from différemtures. One of the things you may not be aware
of is that while Americans share many social aniducal traditions and values, much of our tradit®n
and values vary from person to person. Our belgfd values are shaped by our families, popular
culture, ethnic heritage, and individual persongalitalics added]
Because there are so many values and beliefs irriéaed have asked each of my group members to
take a few moments to respond to some of your gunesst This will allow you broader insight into our
culture and lives. Keep in mind, however, thassthare still but a few of the many ideologies, dfsli
values, and traditions that make up American sgciet

I would like to share some of my values and belegth you. Our country and government was founded
on the idea of libertjitalics added] Liberty is the idea that people should be freeuve their lives
completely as they choose so long as they do mat Hze rights of another person.

As | said before, there are many beliefs. In Aogmwe usually place these beliefs on a scale fedim
to right. On the left, there is complete securifhe government makes all decisions on the assomp
that the government will do what is fair and rigdtt all. On the right is complete freedom. Thireo
government influence at all.

The idea of liberty is closer to the right. Thedggo believe in liberty believe that there should be
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government, but they believe the major purposeoetgment is secure the rights of all people. Thig
prevents a majority from taking rights away frotminority. Our system of government does reflect
many of the views of the majority, but it protenigorities.

| believe strongly in the idea of liberty. | beleour country has been successful because caigle,
not its government. | believe that when you givdimary people the power to make their own deciiq
they can do great things. | think capitalism hésaged our people to prosper. | think our freedoin

n

speech and expression has allowed us to engageaningful debate that solves many of our problems.

| believe that citizens who are allowed to own asd firearms has prevented aggression from those
seek to take our freedom away.

Again, these are just some of my political valu&bere are a great many who share my beliefs, and
many who do not. However, in our society we alevadd to engage in debate on all of these ideas,

therefore we can solve our problems using the cile wisdom of our people. | have many views on
many issues, and | will share with you on anythimag you wish. Ask me questions and | will answer.

While politics are important to Americans, we atgwe other values and beliefs. Many of these are
spiritual. Many of our holidays and traditionaletgrations reflect different spiritual beliefs. Wh

wh

these celebrations are common to many, each famndyperson has their own uniqueness to add to the

festivity.

We also have celebrations unique to our countiyerd@ is our Independence Day which marks the
anniversary of our declaring independence from 3Beitain. There are days like Memorial Day whe|
we honor our fallen soldiers who died preservingldnerty. In fact, we have more holidays tharahc
count right here, so again, feel free to ask moestons.

Just remember our culture is based on the indiVidlitalics added]. We do many things the same as
people, but we believe in the value of a persoverfperson is not the same, but just as importeve.
do not always agree (even with our politiciansour President, for instance, | think is a compldiot
who has greatly damaged our society), but wergtilhage to prosper.

I hope | have helped a little with what you wantidou have any questions about what | said or
additional questions please feel free to ask. absgnment is so exciting to me | will be glad éiph
you in any way possible.

Sincerely,
Jared (from the "Snacks" group)

re

a



